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Abstract 
The present study focuses on perceptions of family support among Romanian children affected by parental/family migration. The 
sample includes two hundred and fifty Romanian high-school students: ninety-two students left behind by migrant parents, 
seventy-six migrant students schooled abroad and eighty-two from families with no migration history. Perceptions of positive and 
negative parental behaviors were investigated with a self-administered inventory. Overall internal consistency of the instrument 
is satisfactory. Results indicate significant variations among the three groups of participants in terms of perceptions about 
parental behaviors. Findings suggest that  
practices. 
13 Published by Elsevier Ltd. 
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1. Introduction 
(Singh et al., 1995; Schoon& Parsons, 2002), and parental behaviors have been consistently reported as important 
factors in children general psychosocial adjustment (Eastburg& Johnson, 1990). Studies suggest that children may 
attain high levels of school achievement even in low socio-economic social and family settings, but students with 
high level of educational achievement benefit of quality parental involvement and support (Schoon& Parsons, 
2002). Based on data collected from a representative sample of American adolescents from one state, Feinstein & 
Symons (1999) concluded that even in adolescence parental involvement influences attitude towards school, as well 
about child rearing attitudes of their parents, school performance and self-perceived competence, and concluded that 
academic success and competence is positively related with parental acceptance and encouragement, but negatively 
associated with parental control. There are also studies which emphasize the opposite view, suggesting low effects 
of family support on school achievement in adolescents (Sacker et al., 2002).  
As previously mentioned, parental behavior has been often considered a relevant predictor of psychological and 
social adjustment in children of all ages. A study conducted by Eastburg& Johnson (1990
shyness decreases if parents are perceived as supportive and increases whenever parental control is perceived as 
e strategies are important factors 
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parental behavior. easoning, monitoring, and autonomy granting behavior have been proved as important 
-esteem, whereas control and frequent punishments predict low levels of 
self -
the same parental behaviors are marked by dissimilarities, but both are predictive of different measures of 
psychosocial adjustment in the classroom. Researches conducted in disruptive families disturbed by parental 
violence sustain that family marginal status within the l
 
Studies on effects of Romanian migration on family, children and their education are rather new, as the 
phenomenon started two decades ago, and recently attained a large volume. The available research deals mainly 
with the situation of children left behind, and targets implications of parental migration for school achievement and 
psychosocial disturbances that may emerge among this group. Positive and negative effects have been equally 
depicted in association with parental migration: although school achievement tends to be reduced among Romanian 
children left behind by their migrant parents (Toth et al., 2007), they are more aware about central role of education 
descu et al., 2009). Information reported on school achievement among Romanian children left 
2011; Sava 2010). More agreement can be found on psychological and social inclusion variables among children left 
behind, as these children are described as exposed to anxiety, depression and weak social bounds within peer-groups 
(Sava, 2010; Robila, 2011).Fewer research results describe the situation of Romanian migrant children schooled in 
different educational systems and studies are usually conducted in Spain and Italy, as the two countries are the main 
destinations of Romanian migrants. Eirini (2001) reported on information obtained from Spanish teachers, and 
concluded that Romanian students experience identity problems, due to cultural and language barriers. Similarly, 
Ion (2011) suggested poor autonomy, group work and social participation of Romanian migrant students enrolled in 
Spanish schools.  
available. Chiu et al. (1992) compared perceptions of parental behaviors and distress among Chinese migrant 
adolescents residing in USA and Australia and their non-migrant peers from the sending and the host culture. Based 
involvement. Similar results have been reported in other studies comparing migrant and non-migrant students (Mau, 
1997), although the relation between parental care, support, involvement etc. and academic success is reported as 
inconsistent and varying across cultures and ethic groups. 
2. Objectives and research questions 
The study draws on empirical data primarily to investigate whether parental or family migration influences 
ence 
(urban or rural  
The central research question to be answered focuses on potential differences among Romanian students 
differently affected by family migration (students left behind by migrant parents and migrant students schooled in 
different European school systems) and students from families with no migration background, in terms of 
perceptions about parental behaviors. Secondary questions refer to effects of gender and family residence on the 
same dependent variable. 
3. Method 
3.1. Participants 
The sample includes two hundred and fifty Romanian high-school students: ninety-two students left behind by 
migrant parents, seventy-six migrant students schooled abroad and eighty-two from families with no migration 
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M= 16 years and 8 months), while 197 are females and 53 
males. More than a half of the participants (N= 149) live in rural settings, and the rest (N= 101) reported urban 
residence. Romanian children from families with no migration history and those left behind by migrant parents 
attend regular educational programs in high schools from two North-Eastern counties. Romanian migrant students 
are enrolled in mainstream Italian and Spanish schools, and have been contacted through the Institute for Romanian 
Language; they attend elective classes of Romanian language, culture and civilization supported by the Romanian 
Ministry of Education, Research, Youth and Sports. 
3.2. Instrumentation 
eptions about parental behaviors were investigated with an adapted version of Parent Perception 
Inventory (PPI), developed by A. Hazzard, A. Christensen and G. Margolin (1983). The original version consists in 
eighteen items, and the child is expected to report on positive (positive reinforcement, comfort, talk time, 
involvement in decision-making, time together, positive evaluation, allowing independence, assistance, and 
nonverbal affection) and negative (privilege removal, criticism, command, physical punishment, yelling, 
threatening, time-out, nagging, and ignoring) parental behaviors. Items are structured in two corresponding 
subscales. Answers describe the frequency of each parental behavior on a 5-point scale (1= never to 5= always).   
The original PPI is presented as highly reliable and valid (Hazzard et al., 1983), and its qualities we confirmed in 
later studies (e.g., Durn
significantly influences results: boys report higher frequency of positive parental behaviors than girls (Glaser et al., 
1995; Durning& Fortin, 2000).  
bility is also rather high (.81 for the subscale of positive parental behaviors, and 
.71 for subscale of negative parental behaviors). 
3.3. Procedure 
The instruments were self-administered in collective sessions, under the supervision of classroom teachers. The 
same data collection procedure was applied for Romanian adolescents schooled in Italy or Spain. Informed consent 
was obtained for all participants. 
4. Results 
All results are reported separately for the two subscales: perceptions about positive and negative parental 
item. Effect size (eta squared  d) is reported for significant results. 
The one way analysis of variance (ANOVA) conducted for investigating the effect of parental/family migration 
F(2, 247)= 6.62, p< .05. 
However, the value of eta squared indicates a medium effect size = .05. The highest mean scores were computed 
for Romanian migrant students, and the lowest for students from families with no migration history (see Table 1 
below).  
 
 
 
 N M SD 
Students with no migration history in the family 82 3.37 .80 
Students left behind by migrant parents 92 3.73 .73 
Migrant students 76 3.73 .63 
4100   Nicoleta Laura Popa /  Procedia - Social and Behavioral Sciences  46 ( 2012 )  4097 – 4101 
Further analyses through t tests for independent samples have been conducted for determining differences among 
the three subgroups in terms of perceptions of positive parental behaviors. Findings suggest that students from 
behaviors than students left behind 
by their migrant parents, respectively migrant students schooled abroad  t(172)= -3.09, p< .05, d= .47; respectively, 
t(156)= - 3.04, p< .05, d= .49.  
 negative parental behaviors, but results 
indicate non-significant effects of parental/family migration, F(2, 247)= .04, p> .05 (see Table 2 bellow). Overall, 
students report higher frequency of positive parental behaviors. 
 
Table 2. Mean (M) and standard deviation (SD negative parental behaviors 
 
 N M SD 
Students with no migration history in the family 82 2.32 .60 
Students left behind by migrant parents 92 2.31 .63 
Migrant students 76 2.29 .65 
 
The influence of gender and family residence has been studied separately among the three subgroups of 
the groups of students from families with no migration history, t(80)= -2.22, p< 0.05, d= .85; and students left 
behind, t(90)= 2.04, p< 0.05, d= .44. Girls from families with no migration history perceive as less frequent positive 
parental behaviors, while girls left behind report a higher frequency than boys in the same situation. Girls left behind 
 affected by the similar issue, t(90)= -
3.96, p< 0.05, d= .89. 
Generally, students from 
positive behaviors than their peers from urban areas: for children left behind t(90)= 3.96, p< 0.05, d= .84, and for 
migrant children t(74)= 5.42, p< 0.05, d= 1.23. Students from families with no migration background share closer 
negative parental behaviors, no significant effect of family residence emerged within the three subgroups.  
5. Discussion and conclusions 
differences are significant only when positive parental rearing attitudes and behaviors are considered, while views of 
negative parental practices are very similar. Migrant students schooled abroad and those left behind by their migrant 
parents generally report higher incidence of positive parental behaviors as positive reinforcement, allowing 
independence, involvement in decision-making etc. Reasons for less positive views regarding parenting among non-
migrant students may reside in increased exposure to parental criticism, as physical closeness facilitates frequent 
contacts. These research outcomes are partly unexpected and inconsistent with some findings of studies conducted 
on Romanian students left behind, which mention that these children perceive parents
abandonment (Toth et al., 2007).  
Generally, girls were proved to be more critical towards parenting positive behaviors (except girls left behind by 
more negative perceptions (Glaser et al., 1995; Durning & Fortin, 2000).  
The effect of family residence (urban or rural) is significant for children left behind and migrant children, in the 
sense that students from rural areas reported higher rates of positive parenting behaviors than their peers residing in 
cities. These results are inconsistent with the overall disadvantage associated in the literature with students from 
rural schools. Family migration status may exert a certain pressure on parents to show positive attitudes and 
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behaviors more often as a compensatory parenting strategy, but equally children may present a better picture of their 
relationships with parents, attempting to preserve a desirable social image.  
Some limitations of the present study need to be considered when interpreting the findings, mainly the cross-
sectional approach and sample composition. However, the present results may be seen as additional insights about 
some effects of Romanian migration on children-parent relationships. Further explanations need to be addressed in 
future studies, in order to bring out in-depth understandings of these findings. 
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